DOCUMENT RESUME 



ED 282 827 



SP 028 821 



AUTHOR 
TITLE 

INSTITUTION 
PUB DATE 
NOTE 

PUB TYPE 



EDRS PRICE 
DESCRIPTORS 



IDENTIFIERS 



Goldinher, Martin 

Evaluation of the 1984-85 Beginning Teacher 
Program. 

Dade County Public Schools, Miami, Fla. 

Jun 85 

75p. 

Reports - Evaluative/Feasibility (142) — 
Tests/Evaluation Instruments ( 160 ) 

MF01/PC03 Plus Postage. 

*Beginning Teachers; Elementary Secondary Education; 
Formative Evaluation; *Program Development; *Program 
Effectiveness; *Program Evaluation; Program 
Implementation; Summative Evaluation: Teacher 
Cert i f icat ion ; Teacher Improvement 
Florida 



ABSTRACT 

The Beginning Teacher Program in the Dade County 
Public Schools, Florida was developed to facilitate beginning 
teachers* attainment of specific generic teaching competencies 
through supervised support for a full school year. This report 
examines how many mandated and other procedures in the program were 
implemented and to what extent the teaching performance of beginning 
teachers had improved. Evaluation activities included interviews with 
a random sample of beginning teachers and their support team members, 
survey of participants on the utility and impact of training and 
orientation activities, and interviews with the program staff. 
Findings on the implementation and impact of the program are 
analyzed, noting areas of success and recommending remedial steps for 
some problematic areas. Specific recommendations are made for 
continuation of current efforts and procedures used to improve 
program management and operations. Data from the evaluation are 
presented in 11 tables contained in an appendix. Also appended are 
the generic competencies lists, interview questions for progam 
participants, and the beginning teacher and peer teacher 
questionnaires. ( JD) 
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EXECUTIVE SUMMARY 



The 1984-85 school year marked the third year of the Beginning Teacher Program 
(BTP) implementation within the Dade County Public Schools.^ One of the re- 
quirements for regiilar teacher certification in the State of Florida is comple- 
tion of the BTP, which certifies that a beginning teacher (BT) has successfully 
demonstrated each of twenty-three generic teaching competencies. These compe- 
tencies may be classified within the general categories of communications 
skills, administrative skills, and interpersonal skills. The program facili- 
tates the beginning teachers' attainment of these competencies by providing su- 
pervised support for a full school year. Details of the program's operational 
requirements and the nature of the program services appear in State Board rule 
6A-5,75. In summary, this rule specifies that support is provided for a full 
school year by a support team which consists, minimally, of a building-level 
administrator (BLA), peer teacher (PT), and one other professional educator 
(OPE). 

Between August 1984 and January 31, 19S5, approximately 954 teachers v/ere hired 
by the Dade County Public Schools. Of these, 216 were carryovers from 1983-84 
and completed the program between August 28, 1984 and March 30, 1985; and 154 
BTs satisfied the exemption criteria for previous teaching experience. As of 
April 5, 1985, a total of 584 BTs remained in the program. Of this total, 260 
were expected to complete the BTP by June 1985. The BTs were distributed among 
210 work locations . 

The purpose of the 1984-85 BTP evaluation was to determine the extent to which 
mandated and other appropriate procedures were implemented and to determine the 
extent to which the teaching performance of beginning teachers on major as^sess- 
ment categories had improved during the school year. Numerous evaluation acti- 
vities were conducted for the purpose of obtaining relevant data on project, cic- 
tivities and outcomes. These activities included the following: (1) inter- 
views with a random sample of beginning teachers and their assigned support 
team members; (2) survey of a sample of ful^ year program participants for the 
purpose of assessing the utility and impact of training and orientation activi- 
ties on BTP participants; and (3) interviews with staff from the BTP and Office 
of Personnel • 

Data obtained from evaluation activities form the basis for the following find- 
ings regarding the Beginning Teacher Program; 

1, Considerable progress was made by project staff towards the implementation 
of four of the five 1983-84 evaluation recommendations to improve the pro- 
gram. Action on the unaddressed recommendation was not warranted due to a 
change in the BT definition. It was concluded that many of the improve- 
ments in the operation of the 1984-85 program are the result of the com- 
mitment of program staff to improvements and the effective utilization of 
the evaluation in program management. 

2. At the majority of sites in which interviev/s were conducted, the major 
components of the program were implemented appropriately and as mandated. 
Specifically, training and orientation procedures were implemented for the 
purpose of providing an overview of program purposes and procedures. Most 
participants indicated that information relevant to the effective imple- 
mentation of the program was communicated in the training and orientation 



activities. In cases where additional information was needed, sufficient 
direction v/as usually given by BTP project personnel. 



3. In the majority of cases, beginning teachers were assigned support teems 
within a reasorable amount of time following their employment date. The 
support process generally involved each of the support team members. 

4. Overall, BTP participants and support teams members indicated that due to 
BTP participation, BTs improved significantly in all TADS asses'sment 
areas. The largest imprcvement^^^ were shown in the categories of classroom 
management, preparation and /' ^ning, and techniques of instruction. 

5. Almost all special subject area BTs surveyed felt that the training acti- 
vities were not relevant for them. Also, a substantial percentage cf non- 
special subject area BTs indicated that the orientation and training tapes 
needed to be updated and improved. 

Although findings are generally positive, some areas remain problematic. One 
problem identified from interviews of program staff related to delays and 
changes in BT identification and current status. Until a single definition of 
the BT has been in effect for a succession of ye?.rs , there will continue to be 
delays in determining the eligibility of some teachers. However, improved 
communication between all departments which interface with BTP participants 
could result in more uniformity and consistency in the disr.emination of infor- 
mation to perspective BTP participants. 

Concerns identified by program participants were related to the time and papfr>^- 
work requirements of the program, training activities that lack relevancy for 
special subject area teachers/personnel and a need for improvement in the ori- 
entation and training tapes. Problems will always be associated with a program 
to some extent, regardless of the length of its operation. The nature and se- 
verity of the first two problems are not such that the overall effectiveness 
and impact of the program are restricted. 

The third concern--improvement and revision of training and orientation tapes 
for BTs--may have merit. In order to keep adequately informed of continually 
changing procedures and laws affecting BTs and educational policies in general, 
the updating and revision of BTP training/orientation resources seem perfunc- 
tory. It is also apparent that general training and orientation information 
will not alv/ays be germane for certain types or categories of BTP participants 
in speciality areas, due, in large part, to the myriad of skill areas ana abil- 
ities required to provide a comprehensive educational program for all students 
in a metropolitan area. The provision of training and orientation activities 
for each special subject area participant v»/ould be cost prohibitive, given the 
current operating budget. 

Due to effective linkage between the evaluation of the program and program de- 
velopment, no major needs for improvement were identified. Consequently, rec- 
ommendations to eliminate significant problems are not warranted at this time. 
Albeit some problems exist, their severity do not tend to impede the operations 
and overall effectiveness of the program. These, too, will eventually be re- 
solved, given the ongoing involvement and commitment of program managers to im- 
prove the operations of the program. The findings of the study support recom- 
mendations for continuation of current efforts and procedures used to improve 
program management and operations. Specific recommendations are: 
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Identify and implement an effective strategy to improve the communication 
network and cooperation between all departments interfacing with beginning 
teachers and the BTP office. This effort would provide information to the 
BTP office that could facilitate the efficiency of the BTP- Specific in- 
formation required for optimal BTP program operation should be provided to 
the selected departments by the BTP office. 

Identify and implement procedures to improve the integration and utility 
of information provided by the various departments to the BTP office. The 
appropriate integration of information would obviate the needless duplica- 
tion of functions performed by other departments. 

Improve and update the orientation and training tapes to reflect current 
changes in procedures, laws, and criteria for BTP participants. These up- 
dated tapes should also emphasize and explain more adequately the terms 
that were indicated to be somewhat abstruse by a percentage of respon- 
dents. 

Continue the periodic monitoring of support teams to ensure that teams 
maintain an optimal level of functioning. This should include a review cf 
portfolios and verification of the existence and appropriateness of writ- 
ten professional development plans. 

Continue the procedures that have been implemented to inform and update 
participants abcut the BTP during the school year. 

Investigate the feasibility of providing new hires, at time of hiring, a 
listing detailing the eligibility and exemption criteria for satisfying 
BTP requirements. 



INTRODUCTION 



Pu rpose and Goals 



ERIC 



Among the prerequisites for regular teaching certification in the State of 
Florida is the participation of a teacher in a year-long Beginning Teacher Pro- 
gram (BTP). The BTP has as its major goal the development of highly skilled 
and competent teaching professionals. This is accomplished through a formal- 
ized program of support, training, and documentation of generic teaching compe- 
tencies (Appendix C) for beginning teachers (BTs). 

Emphasizing the development of pedagogical skills, the program is designed (1) 
to assist BTs in their continuing professional development and (2) to ultimate- 
ly impact students' learning by providing 5 set of supervised support services 
for teachers in their first year of teaching in Florida. Supervised support, 
feedback, and training are regularly provided to the BT by a team of experi- 
enced and competent educators, referred to as the support staff. This assis- 
tance is intended to facilitate the continuation of the BT's professional de- 
velopment and to increase the BT*s success in the demonstration of the generic 
competencies. 

Beginning Teacher Definition 

Originally, the BT was operationally defined as a teacher who held f, bachelor'r. 
degree, or equivalent vocational temporary certificate, and who did not have 
three full years of successful out-of-state teaching experiei^e within the last 
ten years, in increments of not less than one full year (Rule 6A-5.75, Florida 
Aaministrative Code). During 1984-85, the BT was operationally redefined as a 
teacher holding a bachelor's degree temporary certificate, or equivalent vcca- 
tional level temporary certificate, and who had not completed the BTP. The 
term "teacher" includes any person for whom Department of Education (DOE) cer- 
tification is required as a prerequisite for employment, including such persons 
as school psychologists, visiting teachers, social workers, counselors, media 
specialists, and speech therapists. 

The BTP is required for any teacher without a regular teaching certificate with 
less than one full school year (180 days plus pre and post planning activities) 
experience as de^'ined in Section 228.041(16), Florida Statutes, or who has not 
demonstrated successful performance using a DOE-approved instructional person- 
nel performance evaluation system (TADS) within the first 90 days of employ- 
ment. 

Criteria For Program Completion/Exemption 

A teacher with a minimum of one full year of successful teaching experience may 
satisfy the requirements of the Florida BTP by demonstration of successful per- 
formance as described in Rule 6A-5.75(5)(a), Florida Administrative Code. Suc- 
cessful teaching experience must be documented by a notarized statement from 
the chief administrative officer of the school district or non-public school In 
which the experience was acquired. 

Successful completion of the program is determined by the demonstration of 
twenty-three generic teaching competencies, participation in the program for a 
full school year, and recommendation for certification by the district superin- 
tendent. Of fifty-two major competencies that were submitted to a broad sample 
of Florida teachers, these twenty-three were given the highest ratirc of impor- 
tance in the practitioners' day-to-day teaching activities. These competencies 
appear in Appendix C. 
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Program Implementation 



In its efforts to improve the quality of its educational system, the State of 
Florida began implementation of the BTP on July 1, 1982. The 1984-85 school 
term marked the third year of BTP implementation within the Dade County Public 
Schools . 



Between August 1984 and January 31, 1985, approximately 954 teachers were hired 
by the Dade County Public Schools. Of these, 216 carryovers from 1983-84 com- 
pleted the program between August 28, 1984 and March 30, 1985; and 154 BTs sat- 
isfied the exception criteria for previous teaching experience. As of April 5, 
1985 a total of 584 BTs remained in the program. Of this total , 260 were ex- 
pected to complete the BTP by June 1985. The BTs were distributed among 210 
work locations. 



Procedures for implementation of the program in Dade County have been specified 
in the District's 1984-85 DCPS Plan for the Florida BTP. The program included, 
but was not limited to, the criteria set forth in Rule 6A-5.75(4), Florida 
Administrative Code (FAC). The major operational features and mechanisms for 
assisting the BTs are briefly discussed below. 



Su 



jpport 
ibilit 



Staff. Upon establishing that a newly hired teacher meets the BT eli- 



giDiiity criteria, a support team is assigned to assist the teacher. The sup- 
port staff must include a peer teacher, a building-level administrator and at 
least one other professional educator. Team members are defined as follows: 



1. Peer Teacher (PT) 



Buil ding-Level 
Administrator (BLA) 

Other Professional 
Educator (OPE) 



An experienced teacher who holds a valid regular 
certificate and teaches at the same level, in the 
same subject area, or in the same service area as 
the BT. This teacher shall possess the special 
knowledge and competencies needed to provide ade- 
quate support for the development of BTs. 

A certified school-based administrator. The 
school principal usually serves in this capacity. 

A professionally trained and experienced individ- 
ual. This may include, but is not limited to, 
teacher education center directors, staff develop- 
ment specialists, curriculum directors, instruc- 
tional supervisors or specialists , col lege or 
university teacher educators. During 1984-85 an 
assistant principal usually fulfilled the role of 
the other professional educator. 



The support staff is formally assigned the responsibility of providing direct 
supervised support services. This support is designed to enhance the perfor- 
mance of the BT through observation and through the provision for corrective 
feedback and training activities. The responsibilities of individual support 
staff members in the provision of supervised support to the BT are depicted in 
Figure 1. 

Professional Development Plan . To assist in the improvement and the demonstra- 
tion of acceptable teaching performance, a professional development plan (PDP) 
is formulated for each BT after the teacher's first observation. The PDP is 
the specification of target competencies (identified on the basis of informa- 
tion provided by the formative evaluation) and training activities needed to 
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improve performance on the competencies. The plan is developed by the support 
staff with the knowledge and participation of the BT. 



Portfol io . The BTP requires the maintenance of a portfolio for each BT. The 
portfol io includes any documentation of support team efforts and documentaticr) 
of the BT's performance. Among the portfolio contents are the PBP, the results 
of teacher's formative evaluation(s) , and the results of summative evaluations. 

Evaluation . Evaluation activities in the BTP are of two types formative and 
summative. Formative evaluation is the ongoing performance assessment of the 
BT. Summative evaluation is the process of determining the successful deinon- 
stration of minimum essential competencies. This component includes the obser- 
vation instruments and procedures used in the assessment of competence. 

During the 1984-85 school year, BTs were assessed using the Teacher Assessment 
and Development System (TADS). The system includes, but is not limited to, 
performance indicators that measure the 23 generic competencies. TADS measures 
specific performance indicators in each of the following categories: Prepara- 
tion and Planning, Knowledge of Subject- Matter, Classroom Management, Tech- 
niques of Instruction, Assessment Techniques, Teacher-Student Relationships, 
and Professional Responsibility. Measures of the first six categories are ob- 
tained in the classroom through direct, systematic observation procedures, 
TADS categories were cross-referenced with each of the generic competencies. 



EKLC 



6 

12 



DESCRIPTION OF THE EVALUATION 



Indepth studies of program operations and program impact on teacher performance 
were conducted in tfie two previous evaluations of the project. For this, the 
third year of program operaiion, the evaluation focused upon concerns identi- 
fied in the 1983-84 evaluation and issues of interest to program staff. These 
issues and concerns included (1) the type of training received by program par- 
ticipants, (2) program impact on participants, and other information represent- 
ing a broad range of topics related to the program processes and outcomes. 

Questions were investigated in order to assess the nature and appropriateness 
of activities and procedures which related to orientation/training, effective- 
ness of support team activities, assessment of the beginning teacher, and over- 
all program efficacy. 

The tasks outlined in the preceding paragraphs allowed the evaluatcr to gener- 
ate responses to the following questions: 

a. To what extent were recommendations made in the 1983-84 evaluation repori: 
implemented in the 1984-85 program? 

b. To what extent are major components of the pro(jram being in^.plemented in 
the district? 

c. To what extent are Beginning Teachers (BTs) being given appropriate assis- 
tance by the support team? 

d. To what extent are BTs and support team members receiving appropriate 
training? 

e. To what extent are training procedures effective in preparing BTs and sup- 
port team members for participation in the BTP? 

f. What is the extent, natures, and impact of remediation activities? 

g. Do different subgroups of BTs have differential success rates? 

h. To what extent can patterns be noted among BTs who exit the program prior 
to completion? 

i. To what extent ere program participants satisfied with the prccram and 
perceive the program to be effective in improving teacher performance? 
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Interviews 



Information regarding participants' perceptions and opinions regarding prograip 
ImploiTentation and impact were obtained via interview with a random sample of 
BTs aud each of their assigned support team members (i.e., PT, OPE, and BLA). 
Interviews were conducted with each individua-l participant and support team 
member during^March-April , 1985. 

Although a different set of interview questions was developed for each type of 
participant, many of the questions were duplicated for participants .in cases 
where responses to specific items were to be compared across groups. Interview 
questions appear in Appendix D through Appendix G. 

A thirteen percent (13%) random sample (N=20) of beginning teachers was se- 
lected from which to obtain interview data. These participants were selected 
from the population of beginning teachers who were enrolled into the program 
during Aucust-October, 1984. The sample was randomly selected from the list of 
verified BTs provided by the BTP office. BTs were selected such that only ere 
participant was selected at any work location in order to avoid duplicction of 
PLAs an OPEs in the support team samples. 

Tc obtain relevant data, participants were asked to make assessments regarding 
the degree of improvement and professional growth of the BT directly attribut- 
able to BTP involvement, the adequacy and availability of orientation activi- 
ties, and the future status of the program. Beginning teachers provided a self- 
rating of their perceived amount of professional growth and improvement; peer 
teachers rated the BT they were assigned to assist during the year. BLAs and 
OPEs provided an assessment of the degree of growth and improvement of the BTs 
at their respective sites. 

Surveys 

Surveys were distributed to BTs (hired between August and October 1984) and PTs 
primarily for the purpose of determining their understanding of items related 
to the BTP, perceptions of the effectiveness of the orientation and training 
tapes, and the impact of the workshops that were presented. These surveys 
appear in Appendix H and Appendix I. 
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EVALUATION FINDINGS 



Characteristics of Beginning Teachers 

Descriptive information regarding beginning teachers was obtained from the in- 
terviews with a random sample of BTs (N=20). This information includes grade 
level and subject area assignments, undergraduate major, semester hours in edu- 
cation (graduate and undergraduate), and teaching experience. Summary statis- 
tics for the BT respondents on two of the descriptive dimensions appear in 
Tables 1 and 2, Appendix A. Data indicate that the vast majority of BTs had 
been assigned to elementary grade levels, had an undergraduate major in elemen- 
tary education; a median of 63 undergraduate semester hours in education; a 
median of 12 graduate semester hours; and 75% indicated they had no full -time 
teacher experience prior to September 1984. 

Program Processes 

A. Extent to Which 1983-84 Evaluation Recommendations Were Implemented 

The evaluation report of the 1983-84 BTP included five recommendations for 
program improvement, based upon the study's findings. The Florida Admin- 
istrative Code which addresses the BTP includes a requirement that dis- 
tricts utilize the findings of previous evaluations to improve local pro- 
grams. Actions were implemented by DCPS' BTP during 1984-85 which relatr-d 
to four of the recommendations. Descriptions of these actions follov*: 

1. Recommendation 1 : Improve the training component by incorporating 
district, area, or school -level workshops for beginning teachers and 
peer teachers, contingent upon the availability of funds. 

Action Taken : Training sessions via area workshops were held in each 
of the four administrative areas in October 1985. The workshops were 
conducted by BTP staff for BTs, PTs , and CPEs. The workshops pro- 
vided the aforementioned personnel with an overview of the BTP and 
orientation as to their respective responsibi li ties . Area level 
training sessions for new administrators were provided as part of the 
orientation for new administrators. Monthly training sessions for 
clerical personnel assigned BTP functions and responsibilities were 
also provided during August-February. 

2. Recommendation 2 : Continue the communication network between Staff- 
ing Control and the BTP office in an effort to identify and eliminate 
barriers to speedy identification of BTs. 

Action Taken : This area continues to be somewhat problematic. Al- 
though the responsibi! ity for identifying program participants has 
been transferred from Staffing Control to the BTP, the process for 
identifying and determining the status of BTs, is not optimal. 

3. Recommendation 3 : Continue the periodic monitoring of support reams 
to ensure that teams are functioning properly. This should continue 
to include a review of portfolios and verification of the existence 
and appropriateness of written professional development plans. 



9 

15 



Action Taken ; Continuous monitoring of support teams was performed 
throughout the 1984-85 school year by BTP staff personnel. Only dur- 
ing the Superintendent's data collection moritorium (December 3, 1984 
- February 28, 1985) were the internal audits briefly suspended. The 
moritorium was enacted to provide site administrators additional time 
for mandatory Master Teacher Program observations and other activi- 
ties directly related to that program. BTP project personnel resuined 
site visits during March-June 1985. Sites with BTs on prescriptive 
status were monitored through support/audit visits and/or clinical 
supervision provided by Florida International University staff. 

4. Recommendation 4 : Continue the procedures that have been implemented 
to inform and update participants about the BTP during the school 
year. 

Action Taken : Monthly newsletters were distributed by the BTP office 
to all sites. The newsletters provided updated information on issues 
relevant to the BTP. Data collected during the interviews indicated 
that the majority of participants felt that information contained in 
the newsletters was useful. Many also expressed that the newslett^irs 
were the most valuable source of information on the BTP. Information 
concerning the BTP was periodically transmitted via electronic rriQ-^l 
to each work location for dissemination to appropriate BTP personnel. 

5. Recommend n 5 : Conduct a study of the cost/effectiveness of the 
BTP. for rienced teachers with a study of the impact that the BT 
definition has upon the District. Findings of this study should form 
the basis for appropriate recommendations to the Department of Educa- 
tion. 

Action Taken ; During 1983-84, experienced teachers were automatical- 
ly placed into the BTP. As of October 1984, the State Department of 
Education amended the 1983-84 rule by requiring teachers to demon- 
strate successful performance and verify previous teaching experience 
within the first forty-five (45) days of employment. The amended 
rule allows experienced teachers an opportunity to be exempt from the 
program. The forty-five (45) day requirement was extended to ninety 
(90) days. This extension period has allowed experienced teachers a 
more reasonable amount of time in which to verify previous teaching 
experience, thereby probably improving the cost/effectiveness of the 
BTP overall . 

Extent to Which the Major Components of the Program Were Implemented 

Findings regarding the extent to which the major components of the program 
were implemented are based upon information derived from surveys and in- 
terviews with selected program participants. 

Program Preparation and Training . An overwhelming majority of respondents 
in each of the participant categories indicated that orientation activi- 
ties (Tables 3-4) related to the BTP were made available to them. Over 
half (57%) of the BTs surveyed. (N=153) and slightly less than half (44%) 
of the PTs surveyed (N=155) indicated that all three videotapes had been 
viewed. Inconvenient scheduling was the most frequently mentioned reason 
as to why all of the tapes had not been seen. Inconvenient broadcast 
scheduling was cited by over half (59%) of the BTs and almost the same 
percentage pf PTs (56%). Approximately half of those respondents who were 



able to view the tapes indicated that viewing arrangements were provided 
within the first two weeks of employment. 

A substantial majority of the interviewees gave a favorable response for 
each of the items that were related to their knowledge and understanding 
of specific aspects of the BTP. Overall, most of the participants wfio 
viewed the training and/or orientation tapes felt that the tapes provided 
them with a sufficient understanding of the BTP procedures and require- 
ments. 

One should note, however, that other factors, in addition to the 1984-85 
orientation and training procedures, may have affected participant under- 
standing of the program specifically in the case of PTs, OPEs, and BLAs . 
These factors include the TADS workshops for administrators and familiar- 
ity with the program as a result of orientation/participation during the 
previous school year(s). Newsletters were also used to provide informa- 
tion to participants about the program. Nearly all of the respondents in- 
dicated that they periodically received copies of the newsletter, and each 
felt that the newsletter contained useful information. Although many in- 
dicated that the videotapes were effective in communi Cciting necessary in- 
formation, a large portion expressed the feeling that the newsletter and 
the BTP handbook were the best sources of information about the program. 

Based upon the responses of the majority of interviewees, procedures used 
for informing and preparing individuals for participation in th^. program 
were effective in communicating important highlights of the program and 
procedures . 

Assignment of Support Team . BTs and support team members were^ given a 
list of nine responsibilities of the BTP. One of the responsibilities in- 
cluded was the assignment of a support team which consists of a Bla, PT, 
and at least one OPE. All of the BTs and support team members indicated 
that this requirement had been fulfilled. 

Assessment of Competencies . All BTs interviewed had participated in at 
least two summative evaluations prior to the interview. A moderate poi^- 
tior. of those interviewed indicated that all three summative evaluations 
had been completed. Since the interviews were conducted February^i^arch, 
there was ample time for the final summative evaluations to be completed 
within the time frames as set forth in the BTP guidelines. 

Most of the BTs indicated that they had been informed about TADS and the 
general observation procedures prior to the initial evaluation. All ad- 
ministrators expressed that teachers had been informed. The asses5:rT:ent 
process included pre-conferences and post-conferences as required by the 
TADS process. All of the BTs interviewed expressed that each assessment 
was followed by a post-conference. Topics of the post-conference general- 
ly included strengths and weaknesses in the teacher's performance that 
were noted during the observation and specific suggestions f^-y* iniproving 
performance. 

Professional Development Plan . All BTs indicated that a professional de- 
velopment plan had been written for them. This plan, in all cases, ap- 
peared on forms provided by the BTP office. Most BTs and support team 
members .indicated that the plan had been, updated at least cnce prior to 
the interview. The majority of respondents indicated that the plan was 
reviewed and updated frequently. 
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While all of the BTs interviewed indicated that en individual Professional 
Developirent Plan had been formulated for them, a moderate percentage (22%) 
of BTs, accessed via survey (N=153), indicated that they did not have a 
satisfactory understanding of that term. Portfolio and Professional De- 
velopment Plan were the least understood terms among BTs as indicated by 
survey responses. Over one-quarter (25%) of the PTs surveyed (N=i55) in- 
dicated that, of all the terms used in the BTP vernacular, Portfolio was 
the one least understood. This latter finding might result, in part, to 
the fact that the Portfolio, in most cases, is under the purview of the 
BLA, who assumes full responsibility for it. The BLA seldoir delegates 
this responsibility to other support team members. While most PT inter- 
viewees were aware of the term "portfolio" many were not families with the 
actual document itself. All BLAs interviewed (N=20) v/ere thoroughly fa- 
miliar with all terms used in the BTP and were able to produce the appro- 
priate documents upon request. 

Extent of Assistance by the Support Team . 

Interviews . Interview responses revealed that most BTs received a consid- 
erable degree of assistance during the school year and, in most cases, 
each member of the support team participated in the support process. 
Generally, the BLA and OPE fulfilled the responsibility for assessment of 
the BT. The PT was usually involved in providing day-to-day assistance 
and general support. The OPE also was involved in providing ir.uch of the 
day-to-dey assistance in many cases. 

Almost all (95%) of the PTs interviewed Indicated that assisting the BT in 
planning and organization were che major areas in which they most often 
provided assistance. The category. Classroom management techniques, v/as 
second (60%) followed by: assessment and evaluation (35%). locating ap- 
propriate materials (30%), and assisting in teacher/student relationships 
(25%). 

All of the BTs interviewed indicated that the following activities had 
been implemented for them during the school year: 

1. Assignment of a support team within a reasonable amount of tinir after 
empl oyment. 

2. Formulation of a professional development plan. 

3. Periodic review and updating of the plan. 

4. At least three summative evaluations of classroom teaching perfor- 
mance by the administrator. 

5. Regular feedback regarding teaching performance with suggestions for 
improvement. 

6. Assignment of remediation activities, when applicable, in areas in 
which, the BT received an unsatisfactory evaluation. 

In all instances .the respondents indicated that, where applicable, they 
had been given assistance in each of the above mentioned areas. Responses 
from the support team members support this finding. A significant number 
of BTs (80%) indicated that they were given assistance at their work loca- 
tions via in-service with their support team members. 
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Survey , S\;ryey data reveal that a large percentage (70%) of BTs (N'=153) 
indicated that the principal and/or OPE assisted in arranging for them to 
see the orientation videotapes. 

Extent to Which BTs and Support Team Members are Receiving Training 

Interviews . Overall data from BTs and support team members indicated that 
both the orientation tapes and training tapes (Table 5) were made avail- 
able to all BTP participants for viewing. Over half of all interviewees 
attended an area workshop (Table 6) related to the BTP and many indicated 
they attended a meeting with BTP staff members. Although the videotapes 
were made available for viewing, a large percentage cf BTs (59%) and PTs 
(56%) indicated that they were unable to view all three tapes due to in- 
convenient scheduling. 

The vast majority (95%) of BLAs and OPEs indicated that both the orienta- 
tion and training tapes were made available to them for viewing. Over 
half of the BLAs (55%) and 50% of the OPEs indicated that workshops were 
also made available to them for BTP training purposes. A substantial pro- 
portion of BLAs and OPEs (40%) further revealed that they had attended a 
meeting with BTP staff members, 

Survey . Over half (57%) of the BTs (N=153) surveyed indicated that they 
had viewed all three orientation tapes and were able to see them withir: 
the first two weeks of employment (53%). Of the PTs (N=155), of which 72?' 
are first year peer teachers, 44% indicated that they had seeri all th>'ee 
orientation tapes, and a comparable percentage (43%) indicated they were 
able to view them within the first two weeks of being assigned a BT. In- 
convenient scheduling was the most frequently mentioned reason given for 
not viewing all the broadcasts. 

Program Impact 

Extent to Which Training Procedures are Effective in Preparing BTs and Sup- 
port Team Members for BTP Participation 

Survey of BTs . A large percentage (79%) of BTs indicated that the orien- 
tation tapes enhanced their understanding of the BTP and an even larger 
percentage (84%) felt that the information given in the four training 
tapes was useful for their individual classroom situations. An equally 
large proportion of BTs (86%) indicated that the training tapes did a good 
job of presenting a variety of resources they could use. Of the terms 
most frequently used in the BTP, the ones least understood by BTs were: 
Professional Development Plan (22%) and Portfolio (21%). The various 
other terms used were largely understood (Table 7). The majority of BTs 
(76%) indicated that, overall, the series cf orientation and training 
tapes met their needs both in terms of an adequate understanding of the 
BTr u:;d the expectations required of them. 

S^n-^. y of PTs . Almost three-fourths (72%) of the PTs surveyed indicated 
ir> '"""the orientation tapes enhanced their understanding of the BTP and 
I' .'. tMr^ tapes were easy to understand (92%). In terms of understanding, 
r^'L.>>tlv: over one-fourth (26%) of the PTs indicated that the term "Port- 
fO. was the least understood item in the BTP vocabulary. 
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Inter v ■ . Interview responses revealed that most BTs (70%) felt that the 
orientation of the BTP adequately prepared them for participation in the 
program. This compares with only 35% of the PTs that chose that response. 
It should be noted that an equal percentage (35%) of PTs chose the "not 
applicable" response, in most instances, probably due to previous orienta- 
tio!i and/or experience with the BTP. The remaining PTs (30%) indicated 
that the orientation had not adequately prepared them for program partici- 
pation. The most frequently mentioned reasons given were: lack of ade- 
quate communication between central office and work location and, in gen- 
eral, unsure of exactly what was expected of them in terms of their speci- 
fic responsibilities. 

From an administrative perspective, a substantial portion of BLAs (63%) 
and OPEs (55%) indicated that their orientation to the BTP adequately pre- 
pared them for participation in the program. Here again, as with the PTs, 
many of the administrators (BLAs, 11%) and OPEs (25%) chose the "not ap- 
plicable" response which indicates adequate preparation due to prior pro- 
gram participation and/or experience. 

Extent, Nature, and Impact of Remediation Activities 

Interviews . According to BTs, specific remediation activities were as- 
signed to each teacher who had received an unsatisfactory evaluation. A 
variety of prescriptions or remediation assignments had been provided. 
These ranged from conferences with the BT and support team to enrollment 
in a TEC or university course. 

All of the BTs interviewed who were assigned a prescription, and their sup- 
port team members, felt that the prescriptions were effective in improving 
the BTs performance. 

No significant problem areas or concern were expressed regarding remedia- 
tion activities . 

Extent that Different Subgroups of BTs have Differential Success Rates 

Data from BLA and OPE interviews indicate that the majority of the BLAs 
(70%) and almost all of the OPEs (90%) felt that it was not more difficult 
to implement the BTP for any particular type(s) or category( ies) cf BTP 
participants. A moderate proportion of BLAs (30%) and a small proportion 
of OPEs (10%) felt that it was more difficult to implement program proce- 
dures for special subject area personnel (i.e., counselors, speech thera- 
pists , psychologists , etc . ) than for "regular" classroom teachers . The 
major difficulties mentioned by the administrators, in regard to program 
implementation for itinerant and special subject area personnel, were: 
the assignment of an appropriate peer teacher and the expertise required 
by the BLA/OPE for valid TADS observations of special subject area person- 
nel . 

It should be noted here that, for the most part, special subject area BTs 
felt the training activities were not relevant for them because the train- 
ing presentations focused primarily on "regular classroom" type activities 
and situations . 

The majority of BLAs (80%) and OPEs f80%) felt that successful BTP parti- 
cipation was not related to any particular category or type of BT. A 




small percentage (20%) of BLAs and OPEs (20%) felt that teachers who have 
graduated from colleges or universities that have well-developed teacher 
training programs tend to ba more successful in the program than do grad- 
uates from institutions with less comprehensive preparatory requirements. 
It should be noted here that, along with adequate preparation, an individ- 
ual's characteristics (e.g., personality, motivation, interest, commit- 
ment) and other intangible traits may also play a large part in determin- 
ing success in the BTP, as with any occupation or endeavor. 

Several aaministrators felt that if teacher training programs were 
strengthened at the university level, a larger proportion of BTs would be 
more successful, more quickly, than at present. In sum, the BTP was not 
designed as an "internship" type of activity, but rather, a vehicle for 
assisting the BT in their continuing professional development, and to ul- 
timately impact students' learning by providing a set of supervised sup- 
. port services for teachers in their first year(s) of teaching in Florida. 

Extent That Patterns Can Be Noted Among BTs Who Exit the Program Prior to 
Completi"orr 

Interview . BLAs (N=20) indicated that out of a total of 65 BTs assigned 
to their school sites, four (6%) had resigned during the school year. The 
reasons given for resignation were as follows: (1) BT resigned because of 
inability to manage students effectively; (2) BT secured another position 
outside the school system; and (3) BT's present position was eliminated 
due to low program enrollment. Overall, discernible patterns for program 
participants terminating prior to completion were not evidenced from the 
data. 

Extent That Program Participants Are Satisfied with the Program and Per- 
ceive the Program to be Effective in Improving Teacher Performance" 

The majority of all BTP participants, BLAs, and other support team members 
(OPEs) felt that participation in the program improved BTs' skills in all 
seven TADS assessment categories (Table 8). The overwhelming majority of 
BTs felt they had made the most improvement in the areas of: (1) prepara- 
tion and planning (95%), (2) classroom management (90%), and (3) tech- 
niques of instruction (95%). These categories of improvement were also 
identified by PTs, OPEs, and BLAs as the areas in which BTs had made the 
most improvement. 

All BLAs (100%), and almost all of the BTs (95%), OPEs (95%), and PTs 
(95%), felt there were positive outcomes for the BT as a result of program 
participation. A large proportion of BTs (70%), PTs (75%), OPEs (77%) and 
BLAs (75%) indicated that a moderate to significant proportion of the BTs' 
professional growth during the school year was directly attributable to 
BTP involvement (Table 9). The overwhelming majority of BTs and support 
team members indicated that the assignment of a peer teacher was the sin- 
gle most effective component of the BTP. 

While most participants indicated that the BTP yielded very positive re- 
sults, a large percentage of BTs (70%), PTs (75%), OPEs (58%), and BLAs 
(65%) felt that improvements and/or revisions should be made in the imple- 
mentation of the program (Table 10). The most frequently mentioned areas 
for improvement and revision were as follows: 




a. More released planning time for BT and PT 

b. Receive materials on a more timely basis 

c. Reduce amount of paperwork for administrators 

d. Additional workshops 

e. Additional preplanning day for BTs and support tec.ms 

f. Assignment of PT in same subject area as BT 

g. Design orientation and training tapes co include Information 
relevant to special subject area personnel 

h. Update and improve orientation and training tapes 

Although half of the BTs surveyed indicated that they felt a "little ner- 
vous" about starting the year as a BT, a substantial proportion (60%) in- 
dicated that their anxiety was lessened because of program participation. 

In sum, the majority of BTs (60%), FTs (65%), and BLAs {70%) indicated 
that the BTP should continue with only minor changes (Table il). While a 
proportion of OPEs (45%) felt that the program should continue with only 
minor changes, an almost equal proportion of these respondents (40%) in- 
dicated that the program should continue as irrplemented with no charges. 
This latter finding may be as a result of the role of the OPE vis-a-vis 
with other support team members. The OPE (usually an assistant principal) 
primarily serves as a resource person and is responsible for services to 
the BT much like the day-to-day services provided for regular staff mem- 
bers (i.e., scheduling, teacher/classroom observations, curriculum assis- 
tance, student management, etc.). 
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DISCUSSION OF FINDINGS AND RECOMMENDATIONS 



Findings of this evaluation study indicate that the major components of the BTP 
were implemented appropriately and that the program had an overall favorable 
impact upon the instructional effectiveness of BTs. Some problems did exist; 
however, the problems which were observed occurred in a relatively small per- 
centage of the cases. For the majority of cases, the program was operating as 
intended with favorable results. 

Probably more significant than the findings themselves is the impact of the 
evaluation process upon improvements in the implementation and outcomes of the 
BTP. The findings that have been reported are the net effect of these improve- 
ments. Primarily, program evaluations are conducted for the purpose of facili-- 
tating decision-making and program improvements. Clearly, the evaluation of 
the BTP has achieved the latter purpose. This program has exemplified the 
utility and role of evaluation in program development. 

The goal of the BTP is to improve teacher performance by means of a competency- 
based teacher education system (CBTE). Several problems were identified in the 
1903-84 evaluation for the purpose of improving the operation of the program. 

Most problems identified in the previous evaluation were not observed in this 
study. Specifically, improvements in the following areas were demonstrated in 
the 1984-85 evaluation: 

1. Improvement of program training by incorporating district, area, and/- 
or school-level workshops. 

2. The continuation of periodic monitoring of support teams to ensure 
optimal functioning. 

3. Continuation of procedures that inform and update participants about 
the BTP during the year. 

To a great extent, these improvements may be attributed to the efforts of the 
program staff to increase and improve communication with program participants 
and the progress staff made toward the implementation of the 1983-84 recommen- 
dations. Specific activities were implemented which related to all but one of 
the recomm»endations . Action on the unaddressed recommendation was not war- 
ranted due to a change in the BT definition. Use of the evaluation findings in 
program development are reflected in the improvements that have been mentioned 
and the positive findings observed in the current study. 

Although findings are generally positive, some areas remain problematic. Ore 
problem identified from interviews of program staff related to delays and 
changes in BT identification and current status. Until a single definition of 
the BT has been in effect for a succession of years, there will continue to be 
delays in determining the eligibility of some teachers. However, improved 
communication between, all departments which interface with BTP participants 
could result in more uniformity and consistency in the dissemination of infor- 
mation to perspective BTP participants. 

Concerns identified by program participants v/ere related to the time and paper- 
work requirements of the program, training activities that lack re]eyarcy for 
special subject area teachers/personnel and a need for improvem»ent in the ori- 
entation and training tapes. Problems will always be associated v.^ith a program 
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to seme extent, regardless of the length of its operation. The nature and se- 
verity of the first two problems are not such that the overall effectiveness 
and impact of the program are restricted. 

The third concerns-improvement and revision of training and orientation tapes 
for BTs—may have merit. In order to keep adequately informed of continually 
changing procedures and laws affecting BTs and educational policies in general, 
the updating and revision of BTP training/orientation resources seems perfunc- 
tory. It is also apparent that general training and orientation information 
will not always be germane for certain types or categories of BTP participants 
in speciality areas, due, in large part, to the myriad of skill areas and abil- 
ities required to provide a comprehensive educational program for all students 
in a metropolitan area. The provision of training and orientation activities 
for each special subject area participant would be cost prohibitive, given the 
current operating budget. 

Due to effective linkage between the evaluation of the program and program de- 
velopment, no major needs for improvement were identified. Consequently, rec- 
ommendations to eliminate significant problems are not warranted at this time. 
Albeit some problems exist, their severity do not tend to impede the operations 
and overall effectiveness of the program. These, too, will eventually be re- 
solved, given the ongoing involvement and commitment of program managers to im- 
prove the operations of the program. The findings of the study support recom- 
mendations for continuation of current efforts and procedures used to improve 
program management and operations. Specific recommendations ere: 

1. Identify and implement an effective strategy to improve the communication 
network and cooperation between all departments interfacing with beginning 
teachers and the BTP office. This effort would provide information to the 
BTP office that could facilitate the efficiency of the BTP. Specific in- 
formation required for optimal BTP program operation should be provided to 
the selected departments by the BTP office. 

2. Identify and implement procedures to improve the integration ard utility 
of information provided by the various departments to the BTP off''ce. The 
appropriate integration of information would obviate the needless duplica- 
tion of functions performed by other departments. 

3. Improve and update the orientation and training tapes to reflect current 
changes in procedures, laws, and criteria for BTP participants. These up- 
dated tapes should also emphasize and explain more adequately the terms 
that were indicated to be somewhat abstruse by a percentage of respon- 
dents . 

4. Continue the periodic monitoring of support teams to ensure that teams 
maintain an optimal level of functioning. This should include a review of 
portfolios and verification of the existence and appropriateness of writ- 
ten professional development plans. 

5. Continue the procedures that have been implemented to inform and upda'ce 
participants about the BTP during the school year. 

6. Investigate the feasibility of providing new hires, at time of hiring, a 
listing detailing the eligibility and exemption criteria for satisfying 
BTP requirements. 
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TABLE 1 

GRADE LEVELS/SUBJECT AREAS IN WHICH BTs WERE 
ASSIGNED TEACHING DUTIES 

(N=20) 

PERCENT OF BTs LEVELS 

35 ELEMENTARY 

25 EXCEPTIONAL EDUCATION 

10 SCIENCE 

5 EARLY CHILDHOOD 

5 ENGLISH 

5 MATHEMATICS 

5 MEDIA 

5 PHYSICAL EDUCATION 

5 VOCATIONAL 
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TABLE 2 
BTs UNDERGRADUATE MAJOR 
(N=20) 



PERCENT OF BTs 
45 
10 
5 
5 
5 
5 
5 
5 

R 

5 
5 



MAJOR 
ELEMENTARY EDUCATION 
SPECIAL EDUCATION 
EARLY CHILDHOOD 
ECONOMICS 
ENGLISH 
MATHEMATICS 
PHYSICAL EDUCATION 
POLITICAL SCIENCE 
SCIENCE 

IN PROCESS OF TAKING COURSES 
ZO^'.OGY 
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TABLE 3 

RESPONSES TO SURVEY ITEMS FROM BTs and PTs 

Orientation Tapes 

Beginning Teachers (N=153) 
Peer Teachers (N=155) 



1) Number of orientation tapes viewed by BTs 
and PTs 

None 
1 
2 

(^an't recall 

2) Primary reasons for not viewing all three 
orientation tapes 

Didn't know they were avail- 
able 

School did not have the nec- 
essary equipment with which 
to view the broadcasts 

Scheduling was inconvenient 

Other 

3) Orientation tapes were viewed within the 
first 2 weeks after assignment of a begin- 
ning teacher 

YES 
NO 

4) Principal and/or assistant principal 
assisted in arranging the viewing of 
orientation tapes 

YES 
NO 

NOT NECESSARY 



Beg. 

Teacher 

20% 

7% 
12% 
57% 

3% 



14% 

5% 
59% 
21% 



o3% 
47% 



70% 



29% 



1% 



Peer 
Teacher 

28% 
11% 



43% 
6% 



9% 

4% 

56% 
31% 



46% 
54% 



59% 
40% 
1% 
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TABLE 3 (continued) 



ORIENTATION TAPES : page 2 

5) Orientation tapes enhanced understanding Beg. Peer 
of the BTP Teacher Teacher 

YES 79% 72% 

NO 21% 28% 

6) Orientation tapes .'-'ad improvement 

YES 37% 34% 

NO 63% 66% 
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TABLE 4 

REPONSES TO INTERVIEWS WITH SUPPORT TEAMS 
Program Orientation 

1. Orientation activities made available 
related to the BTP 





BT 

N= (20) 


PT 

(20) 


BLA 
(20) 


OPE 
(20) 


Orientation tapes 


90% 


85% 


95% 


95% 


Training tapes 


90% 


85% 


95% 


95% 


Area workshop 


70% 


50% 


ceo/ 

55%. 


50% 


Meeting with BTP staff 


20% 


30% 


40% 


40% 


None 


0% 


rv/ 


5% 


0% 


Inservice with support team 
(Beginning Teacher only) 


80% 








None needed (Peer only) 




10% 






Meeting with BTP staff when 
requested (BLA & OPE only) 






5% 


15% 



^Internal audit visit (BLA only) 15% 



2) Orientation adequately prepared respondents 
for BTP participation 



YES 


70% 


35% 


63% 


5 5 


NO 


30% 


30% 


11% 


25% 


N/A** 


0% 


35% 


26% 


20% 



*Only those schools having BTs on prescriptive status were audited. 
**Previous experience. 
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TABLE f) 

RESPONSES TO SURVEY ITEMS FROM BTs and PTs 

Tr ci vning Tapes 

Beginning Teachers (N=153) 
Peer Teachers (N=155) 

Percent of BTs and PTs that saw training tapes 

Preparation and Planning 

Beginning Teacher 
Peer Teacher 



YES 

70% 
70% 



NO 

30% 
30% 



Techniques of Instruction 



Classroom Management and 
Teacher/Student Relation- 
ships 



Beginning Teacher 
Peer Teacher 



Beginning Teacher 
Peer Teacher 



67% 
77% 



60% 
62% 



33% 
23% 



^0% 
38% 



Assessment Techniques 



Beginning Teacher 
Peer Teacher 



2) Training tapes were easy to understand 

Beginning Teacher 
Peer Teacher 



3) Training tapes need improvement 



Beginning Teacher 
Peer Teacher 



51% 
49% 



86% 
92% 



32% 
37% 



^19% 
51% 



8% 



68% 
63% 



TABLE 6 
Workshops 

1) Percent informed of area workshops YES NO 

Beginning Teacher 75Y 25% 

Peer Teacher 68% 32% 

2) Percent that attended area workshops 

Beginning Teacher 42% 58% 

Peer Teacher 38% 62% 
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TABLE 7 
UNDERSTANDING/COMMUNICATION 



Beginning Teachers (N=153) 
Peer Teachers (N=155) 



Percent of respondents indicating satisfactory understanding of the following 
items and/or terms: 
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Beginning Peer 







Teacher 


Teacher 


a) 


The definition of a Beginning Teacher 


94% 


94% 


b) 


The legislative mandate for the BTP 


86% 


90% 


c) 


The role of the Peer teacher 


93% 


90% 


d) 


The role of the BLA (principal) 


93% 


89% 


e) 


The role of the OPE 


93% 


89% 


f) 


Portfolio - its use and contents 


79% 


74% 


g) 


Professional Development Plan 


78% 


89% 


h) 


The evaluation process of TADS 


90% 


92% 


i) 


Requirements for completing the BTP 


82% 


90% 


j) 


The 23 generic competencies 


89% 


90% 


k) 


Appropriate contact people for resolving 
problems and/or obtaining information 


80% 


87% 
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TABLE 8 

EXTENT CF BTs ' IMPROVEMENT IN EACH ASSESSMENT CATEGORY 





BEG. TCH. 


PEER 


OPE 


BLA 


PREPARATION/PL/^NNING 


(n=20) 


(n=20) 


(n=17) 


(n=18) 


No Improvement 


0% 


0% 


6% 


0% 


Little Improvement 


10% 


5% 


6% 


11% 


Moderate Improvement 


40% 


25% 


24% 


33% 


Significant Improvement 


45% 


55% 


29% 


22% 




5% 


15% 


35% 


33% 


% INDirATING IMPROVEMENT 


95% 


85% 


59% 


6 6% 


KNOW OF SIIR.l MATTER 




(n=20) 




(n=18) 


No Improvement 


10% 


5% 


0% 


0% 


Little Improvement 


30% 


15% 


31% 


17% 


Moderate Improvement 


30% • 


30% 


25% 


17^: 


Significant Improvement 


10% 


20% 


C% 


17% 




20% 


30% 


44% 


50% 


% TNDirATING IMPROVEMENT 


70% 


65% 


56% 


51% 


CLASSROOM MANAGEMENT 




(n=20) 


(n=17) 


(n=18) 


No Improvement 


0% 


0% 


6% 


7% 


Little Improvement 


25% 


10% 


12% 


28% 


Moderate Improvement 


15% 


40% 


41% 


28% 


Significant Improvement 


50% 


25% 


29% 


28% 


liUU INccUcU 


10°/ 


?5% 




13% 


% INDICATING IMPROVEMENT 


90% 


75% 


82% 


84% 


TECHNIQUES OF INSTRUCTION 


(n=20) 


(n=20) 


(n=19) 


(n=18) 


No Improvement 


0% 


0% 


0% 


0% 


Little Improvement 


25% 


20% 


42% 


17% 


Moderate Improvement 


50% 


40% 


21% 


33% 


Significant Improvement 


20% 


25% 


21% 


28% 


Not Needed 


5% 


15% 


16% 


22% 


% INDICATING IMPROVEMENT 


95% 


85% 


84% 


78% 



TABLE 8 (continued) 
EXTENT OF BTs ' IMPROVEMENT IN EACH ASSESSMENT CATEGORY 





RT^^ TPH 

Dcb. 1 l»n • 


PFFR 

r CCr\ 


U r C 


Rl A 

DUO 


ACCP-CCMr~MT T CfUM T ni ICC 

ASSESSMENT I LLHlNiyULS 






\X\-ll ) 


\U-Ltj) 


No Improvement 


0% 


0% 


12% 


0% 


Little Improvement 


5% 


25% 


29% 


17% 


Moderate Improvement 


40% 


35% 


29% 


33% 


Significant Improvement 


30% 


15% 


12% 


17% 


Not Needed 


9 CO/ 


?ti% 




OO 10 


0' TMnTrATTWP TMODnWCMCWT 
/o ir.L/iLM I ilNb irlrKU VcntIN 1 




75% 


70% 


67% 


TCAPUCI5 /CTI inCMT DCI ATTHMC 

1 LALritK/o 1 UUtN 1 KcLAI iUINo 




f n=?0^ 


VII Li ) 




No Improvement 


5% 


0% 


12% 


0% 


Little Improvement 


20% 


20% 


6% 


11% 


Moderate Improvement 


30% 


10% 


23% 


£8% 


Significant Improvement 


20% 


40% 


29% 


33% 


Not Needed 


9 CO/ 


OU /o 


^ fO 


LO lO 


% INDICATING IMPROVEMENT 


70% 


70% 


58% 


72% 


PROFESSIONAL RESPONSIBILITY 


(n=2 , 


(n=20) 


(n=18) 


(n=18) 


No Improvement 


5% 


0% 


11% 


0% 


Little Improvement 


10% 


0% 


22% 


0% 


Moderate Improvement 


30% 


15% 


17% 


33^? 


Significant Improvement 


30% 


25% 


17% 


22% 


Not Needed 


25% 


60% 


33% 


45% 


% INDICATING IMPROVEMENT 


70% 


40% 


56% 


55% 



TABLE 9 
PROGRAM IMPACT 



1. Positive outcomes of the BTP for 
beginning teachers 



N= 


BT 

(20) 


PT 

(20) 


BLA 

(20) 


OPE 

(20) 


YES 


95% 


95% 


95% 


100% 


MO 


5% 


5% 


5% 


0% 


Proportion of BTs' professional growth 
during the school year attributable to 
BTP involvement 

N= 


BT 
(20) 


PT 
(20) 


BLA 
(20) 


OPE 
(19) 


A significant proportion 


25% 


20% 


35% 


42% 


A moderate proportion 


45% 


55% 


40% 


37% 


A small proportion 


25% 


15% 


15% 


15% 


None 


5% 


5% 


10% 


5% 



30 35 
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TABLE 10 
IMPROVEMENTS/REVISIONS 



1. Improvements or revisions needed in BTP 
implementation 

N= ' 


BT 

(20) 


PT 
(20) 


BLA 
(20) 


OPE 
(20) 




YES 


70% 


75% 


58?^ 


65% 




NO 


30% 


25% 


42% 


35% 




2. Description of improvements or revisions 
needed 


(number responding) 
BT PEER BLA OPE TOTAL 


More released planning time for BT and peer 
teacher 


1 


7 


2 


2 


12 


Have materials sent on a timely basis 


4 


4 


3 


1 


12 


Reduce paperwork 


0 


0 


3 


7 


10 


More workshops 


1 


2 


3 


3 


q 


Update and improve tapes 


5 


3 


0 


1 


8 


Additional preplanning day for BT and support 
team 


3 


3 


0 


r> 
y 


8 


Difficulty in assigning peer teacher in same 
subject area 


0 


0 


0 


8 


8 


BTP program not relevant for special subject area 
personnel (e.g., media, psychologist, vocational, 
etc. 


3 


2 


1 


2 


8 


Improve communication and coordination 


1 


1 


1 


0, 


7 
/ 


More time for BTs to share and get together with 
other BTs 


3 


3 


0 


0 


6 


More time for BTs to observe exemplary teachers 


2 


1 


0 


c 


5 


Verification of BTs' status before processing RPA 
and assigning work location 


0 


0 


G 


3 


3 


Condense competencies 


0 


0 


1 


2 


3 
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TABLE 10 (continued) 



Inip _ nents/Revisions : page 2 



f 


BT 


(number 
PEER 


responding) 

BLA OPE TOTAL 


Peer teacher should be in same subject area 
as BT 


1 


1 


0 


0 2 


More explanation needed on Professional 
Development Plan 


0 


0 


0 


1 1 


Reimbursement for administrators who supervise 
large numbers of BTs 


0 


0 


0 


1 1 
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TABLE 11 
FUTURE STATUS 



1. Future status of the BTP 



ERIC 





N= 


BT 

(20) 


PT 
(20) 


BLA 
(20) 


OPE 
(20) 


a) 


continue the program as currently 
implemented 


25% 


30% 


20% 


40% 


b) 


continue but with minor changes 


60% 


65% 


70% 


45% 


c) 


continue but with major changes 


15% 


5% 


5% 


10% 


d) 


discontinue the program 


0% 


0% 


5/0 


5% 
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APPENDIX B 
FIGURE 1 
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Figure 1 

Support Team Responsibilities to the Beginning Teacher 



Peer Teacher 

Assists BT in preparing daily, 
weekly, and semester lesson 
plans 



Other Professional Educator 

1. Schedules , plans and 
implements inservice 
activities 

2. Observes and confers 
with BT 

3. Serves as resource per- 
son in teaching instruc- 
tional strategies 

4. Provides expertise in 
the BTs content area 

5. Assists BT in the 
selection and usage of 
materials 

6. Provides clinical 
supervision 



Beginning 








Teachers 





Building-Level Administrator 

1. Conducts suirniative 
evaluations 

2. Alerts BT to program 
deadl ines 

3. Provides opportunities 
for BT to observe in 
other classroom settings 

4. Maintains portfolio 



Total Support Staff 

1. Provides feedback, 
guidance, and support 

2. Participates in the 
formulation, review, 
and updatinq of the 
PDP 
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APPENDIX C 
GENERIC COMPETENCIES 
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The 23 Essential Generic Competencies 



■ C oniniuni cation Skills 

1. Demonstrate the ability to orally communicate information on e given topic 
in a coherent and logical manner. 

1. Demonstrate the ability to write in a logical, easily understood style 
with appropriate grammar and sentence structure. 

3. Demonstrate the ability to comprehend and interpret a message after lis- 
tening. 

4. Demonstrate the ability to read, comprehend, and interpret professional 
material . 



Basic General Knowledge 

5. Demonstrate the ability to add, subtract, multiply, and divide. 

6. Demonstrate an awareness of patterns of physical end social development in 
students. 

Technical Skills 

7. Diagnose the entry knowledge and/or skill of students for a given set of 
instructional objectives using diagnostic tests, teacher observations, and 
student records. 

8. Identify long-range goals for a given subject area. 

9. Construct and sequence related short-range objectives for a givc-ii subject 
ar^a, 

10. Select, adapt, and/or develop instructional materials for a given set of 
instructional objectives and student learning needs. 

11. Select/develop and sequence related learning activities appropriate for a 
given set of instructional objectives and student learning needs. 

12. Establish rapport with students in the classroom by using verbal anc'/or 
visual motivational devices. 

13. Present directions for carrying out an instructional activity. 

14. Construct or assemble a classroom test to measure student performance ac- 
cording to criteria based upon objectives. 
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Administrative Skills 

15, Establish a set of classroorr routines and procedures for utilization of 
materials and physical movement. 

16, Formulate a standard for student behavior in the classroom, 

17, Identify causes of classroom misbehavior and employ a technique(s) for 
correcting it. 

18, Identify and/or develop a system for keeping records of class and individ- 
ual student progress. 

Interpersonal Skills 

19, Counsel with students both individually and collectively concerning their 
academic needs. 

20, Identify and/or demonstrate behaviors which reflect a feeling fcr the dig- 
nity and worth of other people including those from other ethnic, cul- 
tural, linguistic, and economic groups. 

21, Demonstrate instructional and social skills which assist students in de- 
veloping a positive self-concept, 

22, Demonstrate instructional and social skills which assist students in in- 
teracting constructively with their peers, 

23, Demonstrate teaching skills which assist students in developing their own 
values, attitudes, beliefs. 
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APPENDIX D 

INTERVIEW QUESTIONS FOR BEGINNING TEACHERS 
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DADE COUNTY PUBLIC SCHOOLS 
OFFICE OF EDUCATIONAL ACCOUNTABILITY 
BEGINNING TEACHER SURVEY FORM 

(N=20) 

SCHOOL 



1. In which level are your assigned teaching duties? 

5% Early Childhood 
35% Elementary Education 
. Art 
^5/o Exceptional Education 

si_ English/Lanaguage Art 

5^ Mathematics 
Music 



Media Specialist 5% 



3. What was your undergraduate ruajor? 

4. How many undergraduate and graduate semester hours do you have in 
education? 

Undergraduate Median 63 Graduate Median 12 

5. How many years of full-time teaching experience did you have prior 
to September 1984? 

75% None 

5% one year 

5% two years 

5% three years 

10% more than three years 

6. What types of orientation activities related to the Beginning 
Teacher Program were made available to you? (check all that apply) 

90% orientation tapes 
•90% training tapes 
70% area workshop 
80% inservice with my support team 
20% meetings with BTP staff at my school 

NONE 

OTHER 



7. Do you feel that your orientation to the BTP adequately prepared you 
for participation in the program? 

70% YES 30%_ NO IF NO, please explain. 



Foreign Language 
r^r^ Science 

Social Studies 

5% Physical Education 

Guidance 

5% Vocational 

OTHER (specify) 



EKLC 



40 

45 



8. In general I how could your preparation for the BTP have been improved? 
50% No improvements are necessary. 

9. From your perspective as a beginning teacher, were there any positive 
outcomes from participation in the Beginning Teacher Program? 

95% YES 5% NO 

If "Yes", wha± were the positive outcomes of the program? 



10. From your perspective as a beginning teacher, did any aspect{s) of the 
program need improvement or revision? 

70% YES 30% NO 

If "Yes," identify the aspect{s) which needed the most improvement 
or revision? 



11. To what extent do you think you improved in the following areas during 
the school year? 



A. 



Preparation & Planning 

Not Needed 5% 



B. Knowledge of Subject Matter 

Not Needed 20% 

C. Classroom Management 

Not Needed 10% 



D. Techniques of Instruction 

Not Needed 5% 



0% No improvement 
10% A little improvement 
40% Moderate improvement 
45%, Significant improvement 

10% No improvement 

30% A little improvement 

30% Moderate improvement 

10% Significant improvement 

0% No improvement 

A little improvement 
Moderate improvement 
Significant improvement 



25% 
15% 
50% 



0% No improvement 

25% A little improvement 

50% Moderate improvement 

20% Significant improvement 
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£• Assessment Techniques 

Not Needed 25% 



F. Teacher-Student Relationships 

Not Needed 25% 



G. Professional Responsibilities 

Not Needed 25% 



No improvement 
A little improvement 
Moderate improvement 
10°/ Significant improvement 

57 ^ No improvement 

20% A little improvement 

30% Moderate improvement 

20% Significant improvement 

5% No improvement 

10% A little improvement 

30% Moderate improvement 

307^ Significant improvement 



12. What proportion of your professional growth during the school year do 22 
you attribute to your involvement in the Beginning Teacher Program? 

25% A significant proportion 

45% A moderate proportion 

25% A small proportion 

5% None 



13. Did you receive an unsatisfactory evaluation i^^ any of the assessment 23 
categories on your first observation this y^^c*^? 

5% YES 95% NO 

If "yes," in which area(s)? 

5% Preparation and Planning 

Knowledge of Subject Matter 

Classroom Management 

5% Techniques of Instruction 

Teacher-Student Relationships 

Professional Responsibilities 



14. Did you receive an unsatisfactory evaluation in any of the assessment 30 
categories on your latest observation? 

15% YES 85% NO 

If "yes," in which area(s)? 

Preparation and Planning 

5% Knowledge of Subject Matter 

10% Classroom Management 

10% Techniques of Instruction 

Teacher-Student Relationships 

Professional Responsibilities 
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15. Mere the following activities implemented for you this year? 

A. Assignment of a support team within a reasonable amount of time 
after your employment? 

100% YES NO 

B. Formulation of a professional development plan? 
100% YES NO 

C. Periodic review and updating of your professional development plan? 
100% YES NO 

D. At least three summative evaluations of your classroom teaching 
performance by your administrator? 

loo/o yes NO 

E. Regular feedback regarding your teaching performance with sug- 
gest! ons"7or"lmprovement? 

100% YES * NO 

F. Assignment of remediation activities in areas in which you 
received an unsatisfactory evaluation? 

100% YES NO N/A 

16. What do you feel the future status of the Beginning Teacher Program 
should be? 

2s^ continue the program as currently implemented 

60^ continue the program but with minor changes in its implementation 
(please specify the changes that are needed below) 

continue the program but with major changes in its implementation 
(please specify the nature of the changes below) 

discontinue the program (state reason below) 

Please indicate the changes that are needed or your reason for elimination 
of the prograjTi. 
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INTERVIEW QUESTIONS FOR PEER TEACHERS 
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-DADE COUNTY PUBLIC SCHOOLS 
OFFICE OF EDUCATIONAL ACCOUNTABILITY 
PEER TEACHER SURVEY FORM 

(N=20) 

SCHOOL , 

1. What types of orientation activities related to the Beginning 
Teacher Program were made available to you? 

85% orientation tapes 10% No orientation was needed 

g5% training tapes 
50% area workshop 
30% meeting with BTP staff 
5% NONE 

2. Do you feel that your orientation to the BTP adequately prepared 
you for participation in the program? 

35% YES 30% _ NO 35% Not Applicable 

IF NO, please explain. 



3. In general, how could your preparation for the BTP have been 
improved? 

45% No improvements are necessary. 



4. From your perspective as a peer teacher, were there any positive 
outcomes of the Beginning Teacher Program for your beginning 
teacher? 

95% YES 5% NO 



If yes, please describe the outcomes. 



5. Were any of your assigned responsibilities difficult to implement? 
20% YES 80% NO 

If yes, please explain. 
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Are there any improvements or revisions you feel should be made 
in the implementation of the program? 

75% YES 25% NO 
If yes, describe the improvements or revisions. 



To what extent did your beginning 
ing areas during the school y§ar? 

A. Preparation & Planning 

Not Needed 15% 



B. Knowledge of Subject 
Matter 

Not Needed 30% 



C. Classroom Management 

Not Needed 25% 



D. Techniques of Instruction 

Not Needed 15% 



E. Assessment Techniques 

Not Needed 25% 

F. Teacher-Student 
Relationships 

Not Needed 30% 

G. Professional 
Responsibilities 

Not Needed 70% 



er improve in the follow- 



0% No improvement 

5% A little improvement 

25% Moderate improvement 

55% Significant improvement 

5% No improvement 

15% A little improvement 

30% Moderate improvement 

20% Significant improvement 

0% No improvement 

10% A little improvement 

40% Moderate improvement 

25% Significant improvement 

0% No improvement 

25% A little improvement 

A0% Moderate improvement 

25% Significant improvement 

0% No improvement 

20% A little improvement 

35% Moderate improvement 

15% Significant improvement 

0%_ No improvement 

20% A little improvement 

lO/» Moderate improvement 

40% Significant improvement 

0% No improvement 

0% A little improvement 

Moderate improvement 

25% Significant improvement 
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8. What proportion of your beginning teacher's professional growth 
during the school year do you attribute to his/her involvement 
in the Beginning Teacher Program? 

^^Jj A significant proportion 
^^^j A moderate proportion 

A small proportion 

None 

5% Don't louDw 

9. Were the following activities implemented for your beginning 
teacher this year? 

A. Assignment of a support team within a reasonable amount 
of time after his/her employment? 

95% YES 5% NO 



B. Formulation of a professional development plan? 
100% YES NO 



C. Periodic review and updating of the BT's professional 
development plan? 

100% YES NO 



D. At least three summative observations of the BT's class- 
room teaching performance by the principal or assistant 
principal? 

100% YES NO 



E. Regular feedback to the BT regarding his/her teaching per- 
formance with suggestions for improvement. 

100% YES NO 



F. Assignment of remediation activities in areas in which the 
beginning teacher received an unsatisfactory evaluation? 

YES No N/A 
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10. List the kinds of things you did most often for your beginning 
teacher. 

a • Planning and Organization 

b. Classroom Management 

t 

, C. Teacher/Student Relationship 

d. Locating Appropriate Materials 

e. Assessment and Evaluation 

11. What do you feel the future status of the Beginning Teacher Pro- 
gram should be? 

30% continue the program as currently implemented 

65% continue the program but with minor changes in its implemen- 
tation (please specify the changes that are needed below) 

5% continue the program but with major changes in its implemen- 
tation (please specify the nature of the changes below) 

0^ discontinue the program (state reason below) 

Please indicate the changes that are needed or your reason for ruina- 
tion of the program. 



12. Additional Comments 



OEA: 2/15/85 
BTP-Peer Teacher 
RW/Survey 
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17. Additional Conments 



OEA: 2/15/85 
Bldg-Level Form 
^ RW/SURVEY 55 
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DADE COUNTY PUBLIC SCHOOLS 

OFFICE OF E DUCATIONAL ACCOUNTABILITY 

BUILDING-LEVEL ADMINISTRATOR! AND OTilCR PROrCOGIONAL CDUCATOR SURVCY rORM 

(N=20) 



SCHOOL 



1. .What types of orientation activities related to the Beginning Teacher 
Program were made a.vai Table to you? 



95% orientation tapes 



95% training tapes 
55% area workshop 
^0% meeting with BTP staff 



15% 
5% 

5% 



internal audit visit 
meeting with BTP staff 
(when requested) 
NONE 



2. Do you feel that your orientation to the BTP adequately prepared you 
for participation in the program? 

63% YES 11% NO 26% Not applicable 



IF NO, please explain. 



3. In general, how could your preparation for the BTP have been improved? 
No improvements are necessary. 



4. From your perspective as a building-level administrator or other pro- 
fessional educator, (OPE), were there any positive outcomes of the 
Beginning Teacher Program for beginning teachers? 



95% 



YES 



5% 



NO 



If "yes," what were the positive outcomes for beginning teachers? 



5. Are there any aspects of the program that are difficult for you to 
implement? 



30% 



YES 



70% ' 



NO 



If "yes," please explain, 
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6. Do you feel that any improvements or revisions should be made in the 
implementation of the program? 

65% YES ^35% NO 

If "yes" please describe the improvements or revisions that you think 
should be made? 



t 



7. To what extent did the beginning teacher improve in the following 
areas during the school year? 



A. Preparation & Planning 

Not Needed 33% 



0% No improvement 

11% A little improvement 

33% Moderate improvement 

22% Significant improvement 




B. Knowledge of Subject 
Matter 

Not Needed 50% 



C. 



D. 



Classrooni Management 

Kot Needed .6/0 



Techniques of Instruction 

Not Needed 22% 



E. Assessment Techniques 

Not Needed 33% 



Teacher-Student Relationships 

Not Needed 28% 



G. Professional Responsibilities 

Not Needed A5% 



0% No linprovement 

17% A littU . on^^nt 

17% Moderate^ jvament 

17% Significaitc *i;-*provement 



6% 



No improvement 
A little improvement 

Moderate improvement 

28% Significant improvement 



28% 
33% 



17% 



0% No improvement 

A little improvement 
Moderate improvement 
Significant improvement 



33% 



28% 



0% 
17% 
33% 
17% 



No improvement 
A little improvement 
Moderate improvement 
Significant improvement 



0% No improvement 

11% A little improvement 

28% Moderate improvement 

33% Significant improvement 

0% No improvement 

J^j A little improvement 

33% Moderate improvement 

^^^o Significant improvement 



8. What proportion of the beginning teacher's professional growth during 
the school year do you attribute to his/her involvement in the Begin- 
ning Teacher Program? 



35% A significant proportion 
^^J^ A moderate proportion 
^^^^ A small proportion 
Wr None 
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9. 



How many beginning teachers (hired during 8/84 - 10/84) do you have 

on your staff? Ran.e us (Median = 2) 



10. How many of your beginning teachers (hired during (8/84 - 10/84) 
received an unsatisfactory evaluation in the following assessment 
categories on their first observation this school year? 

6% Preparation and Planning 

Knowledge of Subject Matter 

Classroom ManageRient 

Techniques of Instruction 
3% Assessment Techniques 

Teacher-Student Relationships 
0% Professional Responsibilities 

11. How many of your beginning teachers (hired between 8/84 and 10/84) 
received an unsatisfactory evaluation in the following categories on 
their latest observation? 

1% Preparation and Planning 
y/o ' Knowledge of Subject Matter 
9% Classroom Management 

Techniques of Instruction 

Assessment Techniques 

Teacher-Student Relationships 

Professional Responsibilities 

12. Do you have any particular type(s) or category(ies) of beginning 
teachers for whom the BTP is more difficult to implement? 

30% YES 20%^ NO 

If yes, please explain 



13. Do you have any particular type(s) or category(ies) of beginning 
teachers who tend to be more successful in the BTP? 

20% YES 80% MO 



If yes, please explain 
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Have you had any beginning teachers to resign during the school year? 

20"/ YES Ro-i NO 

If yes, how many resigned? 6% 

If yes, what was the reason for the resignation(s)? 

Were the following activities implemented for the beginning teacher(s) 
this year? 

A. Assignment of a support team within a reasonable amount of time 
after his/her employment? 



100% 



YES 



NO 



B. Formulation of a professional development plan? 



100%YES 



NO 



C, Periodic review and updating of the professional development plan? 
100%YES NO 

D. At least three summative observations of the BT's classroom teach- 
ing performance? 



100% YES 



NO 



E. Regular feedback to the BT regarding his/her teaching performance 
with suggestions for improvement. 



100% YES 



NO 



F. Assignment of remediation activities in areas in which the begin- 
ning teacher received an unsatisfactory evaluation? 



100% YES 



NO 



N/A 



What do you feel the future status of the Beginning Teacher Program 
should be? 

20% continue the program as currently implemented 

70% continue the program but with minor changes in its implementation 
(Please specify the changes that are needed below) 

5% continue the program but with major changes in its implementation 
(Please specify the nature of the changes below) 

5% discontinue the program (state reason below) 

Please indicate the changes that are iV^eded or your reason for elimination of the 
program 
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APPENDIX G 

INTERVIEW QUESTIONS FOR OTHER PROFESSIONAL EDUCATORS 
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DADE COUNTY PUBLIC SCHOOLS 

OFFICE OF EDUC ATIONAL ACCOUNTABILITY 

DUILDING^LCVCL ADHIMIOTRA TO n AU D I OTHER PROFESSIONAL EDUCATOR SURVEY FORM 

(N=20) 



SCHOOL 



1-4 



1. What types of orientation activities related to the Beginning Teacher 
Program were made available to you? 



^5% orientation tapes 

95% training tapes 

50% area workshop 

40% meeting with BTP staff 



15% internal audit visit 
15% meeting with BTP staff 

(when requested) 

NONE 



2. Do you feel that your orientation to the BTP adequately prepared you 
for participation in the program? 

55% YES 25%_ NO .20%_ Not applicable 

IF NO, please explain. 
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3. In general, how could your preparation for the BTP have been improved? 
. No improvements are necessary. 
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4. From your perspective as a building-level administrator or Dther pro- 
fessional educator, (OPE), were there any positive outcomes of the 
Beginning Teacher Program for beginning teachers? 



100% YES 



NO 



If "yes," what were the positive outcomes for beginning teachers? 
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5. Are there any aspects of the program that are difficult for you to 
implement? 



20% YES 



80% 



NO 



If "yes," please explain. 
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Do you feel that any improvements or revisions should be made in the 
implementation of the program? 

58% YES NO 

If "yes" please describe the improvements or revisions that you think 
should be made? 



To what extent did the beginning 
areas during the school year? 

A. Preparation & Planning 

Not Needed 35% 



B. Knowledge of Subject 
Matter 

Not Needed AA% 



C, Classroom Management 

Not Needed 12% 



D. Techniques of Instruction 

Not Needed 16% 



E. Assessment Techniques 

Not Needed 18% 



F. Teacher-Student Relationships 

Not Needed 29% 



G. Professional Responsibilities 

Not Needed 33% 



What proportion of the beginning 
the school year do you attribute 
ning Teacher Program? 

^^2% A significant proportion 

^^^^ A moderate proportion 

16% A small proportion 

5% None 



teacher improve in the following 



6% No improvement 

12% A little improvement 

24% Moderate improvement 

29% Significant improvement 

0% No improvement 

31% A little improvement 

25% Moderate improvement 

0% Significant improvement 

6% No improvement 

12% A little improvement 

Al% Moderate improvement 

29% Significant improvement 

0% No improvement 

A2% A little improvement 

21% Moderate improvement 

21% Significant improvement 

12% No improvement 

29% A little improvement 

29% Moderate improvement 

12% Significant improvement 

12% No improvement 

• 6% A little improvement 

23% Moderate improvement 

29% Significant improvement 

11% No improvement 

22% A little improvement 

17% Moderate improvement 

17% Significant improvement 

teacher's professional growth during 

to his/her involvement in the Begin- 
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9. How many beginning teachers (hired during 8/84 - 10/84) do you have 
on your staff? Refer to BLA Survey Form 



10. How many of your beginning teachers (hired during (8/84 - 10/84) 
received an unsatisfactory evaluation in the following assessment 
categories on their first observation this school year? 

Refer to J!LA Survey Form 

Preparation and Planning 

Knowledge of Subject Matter 

Classroom Management 

Techniques of Instruction 

Assessment Techniques 

Teacher-Student Relationships 

Professional Responsibilities 

11. How many of your beginning teachers (hired between 8/84 and 10/84) 
received an unsatisfactory evaluation in the following categories on 
their latest observation? 

Refer to BLA Survey Form 

Preparation and Planning 

Knowledge of Subject Matter 

Classroom Management 

Techniques of Instruction 

Assessment Techniques 

Teacher-Student Relationships 

Professional Responsibilities 

12. Do you have any particular type(s) or category(ies) of beginning 
teachers for whom the BTP is more difficult to implement? 

10% YES 90% NO 

If yes, please explain 



13. Do you have any particular type(s) or category(ies) of beginning 
teachers who tend to be more successful in the BTP? 

20% YES 80% NO 
If yes, please explain 
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14. Have you had any beginning teachers to resign during the school year? 

20% YES 80% NO 

If yes, how many resigned? 6% 

If yes, what was the reason for the resignation(s)? 

15. Were the following activities implemented for the beginning teacher(s) 
this year? 

A. Assignment of a support team within a reasonable amount of time 
after his/her employment? 



100%YES 



NO 



B. 



C. 



Formulation of a professional development. plan? 
100%YES NO 

Periodic review and updating of the professional development plan? 
100%YES NO 



D. At least three suiranative observations of the BT's classroom teach- 
ing performance? 



100%YES 



NO 



E. Regular feedback to the BT regarding his/her teaching performance 
with suggestions for improvement. 



100% YES 



NO 



F. Assignment of remediation activities in areas in which the begin- 
ning teacher received an unsatisfactory evaluation? 



100% YES 



NO 



N/A 



16. What do you feel the future status of the Beginning Teacher Program 
should be? 

continue the program as currently implemented 

continue the program but with minor changes in its implementation 
(Please specify the changes that are needed below) 

continue the program but with major changes in its implementation 
(Please specify the nature of the changes below) 

discontinue the program (state reason below) 

Please indicate the changes that are needed or your reason for elimination of the 
program. 
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17. Additional Coimients 



OEA: 2/15/85 
Bldg-Level Form 

RW/SURVEY gg 



APPENDIX H 
BEGINNING TEACHER QUESTIONNAIRE 
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Dade County Public Schools 
Office of Educational Accountability 
Orientation Evaluation Survey 
Beginning Teachers Form 
( N=153 )' 

Please provide the information that is requested below and return the 
completed form by Friday, December 21, 1984. This information is re- 
quired as part of the annual evaluation of the Beginning Teacher Pro- 
gram. PLEASE RETURN COMPLETED FORM TO: 

Martin Goldinhcr 
Mail Code: 9999 
Room 500 



Please Do 
Not Write 
in This 
Space 



1) How many BTP orientation tapes did you view? 

21% 0 J%_ 1 12%_ 2 57%_ 3 Can't recall 

If you did not view all 3 tapes, check the primary reason why: 

14% I didn't know they were available. 
5% My school does not have the necessary equipment 
with which to view the broadcasts. 
59% The scheduling was inconvenient. 
22% Other (explain) 



2) Were you able to see the orientation tapes within the first 2 weeks of 
emplo3rment ? 

53% Yes 



47% No (explain) 



3) Did your principal and/or assistant principal assist you in arranging 
to see the orientation tapes? 

70% Yes 



No, it was not necessary. 
i2L ^ would have liked some assistance. 



4) Overall j> did the o rientatio n tapes enhance your understanding of the 
Beginning Teacher"~Program? 

79% Yes 

2VA No (explain) 
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5) Do the orientation tapes ne^'.^a to be Improved? 
37% Yes 63% No 
If you answered ''yes", how? 



Please Do 
Not Write 
In This 
Space 



6) There are A training tapes that focus on the 23 getAetic competencies, 
Please Indicate which ones you have seen. 



Preparation & Planning 
Techniques of Instruction 
Classroom Management and 
Teacher/Student Relationships 
Assessment Techniques 



YES 

71% 



NO 

29% 



67% 


33% 


50% 


40% 


52% 


48% 



6 
7 

8 
9 



7) Did you find the information given in the 4 training tapes useful to 
you and your classroom situation? 

_84% Yes 

t^No (explain) 



10 



8) In each of the 4 training tapes there was an emphasis on possible re- 
sources that the beginning teacher couM use. Do you think the train- 
ing tapes did a good job of presentliig the variety of resources avail- 
able to you? 

86% Yes 

"W No (explain) 
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9) Do the training tapes need to be itaproved? 
_32% Yes 63% No 
If you answered "yes", how? ^ 
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10) . Were you informed of the area workshop that dealt with the Begltttflng 
Teacher Program? 



75% Yes 25% Ho 



13 
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11) Have you attended an area workshop on the Beginning Teacher Program? 
Ml. Yes No 
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12) In general, how could the training for the BTP be improved? 



I A\ 




13) Belov is a list of things you should know about the Beginning Teacher Pro- 
gram. We are interested in finding out if you think you have a satisfac- 
tory understanding of these items. Check only the items you still b j^ 
confused about or do not understand . 

a) The definition of Beginning Teacher 94% 

b) The legislative mandate for the Beginning Teacher Program 86% 

c) The role of the Peer Teacher 

d) The role of the Building Level Administrator (principal) 

e) The role of the other professional educator (assistant prin-* 
cipal» in most cases) 93% 

f) Portfolio - Its use and contents 79% 

g) Professional Development Plan 78% 

h) The evaluation process and TADS 

1) The appeal process available to those BTs who do not success- 
fully complete the program 

j) Requirements for completiiag the Beginning Teacher Program 

k) The 23 generic competencies 



82% 




1) Appropriate contact people for problems and/or information 

::re you nervous about starting this year as a beginning t«^icher? 

17% Yes, a lot . 
^Or£ Yes, a little 

33% No, not at all 



15) If you answered "yes" to the above q^^aestion^ do you think that yout* 
BTP orientation helped to lessen th^>t ami,ety'i 

60% Yes No 

16) Overall, did the series of orientation and training tapes meet your 
need to understand the BTP and expectations of you? 

76%yes 24% Nd 



17) Additional comments: 



v^->iA: 10/10/84 AiJih:MIS;Bc|xD«t« Jm31, IflBB 
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Dade County Public Schools 
Office of Educational Accountability 
Orientation Evaluation Survey 

Peer Teachers Form 
(N=155) 

Please provide the information that is requested below and return the 
completed form by Friday* December 21, 198A. This information is re- 
quired as part of the annual evaluation of the Beginning Teacher Pro- 
gram. PLEASE RETURN COMPLETED FORM TO: 

Martin Goldinher 
Mail rode: 9999 
Room 

1) Is this your first year as a Peer Teacher? 

72% Yes 28% No 

2) How many BTP orientation tapes did you view? 

28% 0 1L% 1 in 2 43% 3 _6%_ Can't recall 

If you did not view all 3 orientation tapes, check the primary reason 
why : 

9% I didn't know they were available. 

4% My school does not have the necessary equipment with 

which to view the broadcasts. 
5fi^ The scheduling was inconvenient. 

31% Other (explain) 



Please Do Sot 
Write in This 
Space 



3) Were you able to see the orientation tapes within the first 2 weeks 
after you were assigned a beginning teacher? 

46% Yes 



54% No (explain) 



4) Did your principal and/or assistant principal assist you in arranging 
to see the orientation tapes? 

59% Yes. 

40^ No, it was not necessary. 
\% No, but I would have liked some assistance. 



5) Overall, did the orientation tapes enhance your understanding of the 
Beginning Teache'i* Program? 

72% Yes 



28% No (explain) 
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Please Do Not 
VT±c^ in This 
Space 



6) Do the orientation tapes need to be improved? 
34% Yes 

If you* answered "y^s", how? 



7) There are A training tapes that focus on the 23 generic competencies, 
Please indicate nhich ones you have seen. 

Preparation & Planning 
Techniques of Instruction 
Classroom Management and 
Teacher/Student Relationships 
Assessment Techniques 



YES 


NO 


70% 




" 77% 


23% 


62% 


38% 


49% 


51% 


.-and? 





92% Yes 



7 
8 

9 

10 



11 



No (explain) 



9) Do the training tapes need to be improved? 

37% Yfes 
63% No 



If you answered "yes", how? 



12 



10) Were you informed of the area workshops that dealt with the Beginning 
Teacher Program this year? 



68% Yes 



32% No 



13 



11) Have you attended an area workshop on the Beginning Teacher Program? 



14 



38% Yes 
61% No 
1% Not applicable 
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Please Do Not 
Write in This 
Space 



12) Below is a list of things you should know about the Beginning Teacher 
Program. We are interested in finding out if you think you have a 
satisfactory understanding of these items. Check only the items you 
still are confused about or do not understand. 



a) The definition of Beginning Teacher 

b) The legislative mandate for the Beginning Teacher Program 

c) The role of the Peer Teacher 

d) The role of the Building Level Administrator (principal) 

e) The role of the other professional educator 

f) Portfolio - its use and contents 

g) Professional Development Plan 

h) The evaluation process and TADS 

i) Requirements for completing the Beginning Teacher Program 
j) The 23 generic competencies 

k) Appropriate contact people for resolving problems and/or 
information 



94% 
90% 



90% 
89% 

89% 
74% 

89% 
92% 

90% 
90% 



87% 



15 
16 
17 
18 
19 
20 
21 
22 
23 
24 

25 



13) Additional comments: 
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The SchooK Bcdrd of Dade County, f'lorda adheres to a policy of 
nondii<:rimination in educational program activities and employment 
md strives affirmatively to provide equal opportunity for all as required 
by: 

Title VI of the Civil Rights Act of 1964 - prohibits discrimination 
on the basis of race, color, religion, or national origin. 

Title VII of the Civil Rights Act of 1364, as amended - prohibits 
discrimination in employment on the basis of race, color, religion, 
sex, or national origin. 

Title IX of the Education Amendments of 1972 - prohibits 
discrimination on the basis of sex. 

Age Discrimination Act of 1967, as amended - prohibits 
discrimination on the basis of age between 40 and 70. 

Section 504 of the Rehabilitation Act of 1973 - prohibits 
discrimination against the handicapped. 

i 

I: 

Veterans are provided re-employment rights in accordance with P.L. j 
93-508 (Federal and Florida State Law, Chapter 77-422, which also | 
stipulates categorical preferences for employment. i 
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